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ABSTRACT 



The Bilingual H'ini-Head Start program which offers 



service to migrant children and their families over a 6,000 mile 
circuit usiiig a totally paraprof essional teaching staff, consists of 

-6 -somponents: instruction, staff training, parent and community 
involvement, materials development, relocating delivery systea, and 
manageaent. An interim evaluation of the program's progress during 
1971-72 was conducted* Because of the project design and data 
collection timetable, many of the program's objectives could not be 
assessed at the time as to whether they were being met. When this was 
the case, it was indicated that data collection had not been 
completed. Preliminary findings were reported when the preliminary 
data yield information felt to^be a useful indicator of program 
progress. Instructional goals for children could not be assessed 
until post-testing was done. However, based on available records, all 

' the process goals concerning the instructional program to be offered 
were being met. Training goals were being met although- on a delayed 
schedule.^ Goals for materials development were either being met or 
were substantially completed, with the exception of the development 
of the cultural heritage nraterials which was behind schedule. Goals 
for carrying out a relocating program delivery system were met beyond 
the minimum standard set,^and far beyond the^level of <2omparable 
programs in offering continuity to moving fajnilies. (Author/NQ) 
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. "^bs enclosed xeport Is px.ovidLexj_ for ..your inf ormatapr^. . 

as anjintari-n progress report on the Bilingual Plihi-Head Start / 
for the program year 1971-1972. ^ ;^ / 

' Because of the project design and timetable for data 

cciiaction, .':iany of the program^s objectives cannot be assa^ssd 

i 7 ' 

at this time as to uh^e-ther prograip objectives are being Aiei.A 

Jnen this is the case t/ie, inter im report simply indicate/6 that 

data collection has not been completed. Where* the preliminary 

aata available yields information which the ev^aiuatpr, f el t uould 

bo 'a ureful indicater of prograru progress this has been reported. 

■ • Tor the sake. of brevity in the interim f^port the 

v)rograrn obj-ectives have been paraphrasefj from their formal 

.tatencnt in the Office of £ducatit)n project pl^n* The objectives 

• * ' / 

are'^ numberecJ according to component, however, Ao the formal 



/ 



statement. 



3. 



INSTHUCTIONAL COMPONENT Y ' . 

"Jl'f tei/ 100 days attendance ' ih the bilingual progrLam, nS% 
/ > pfyferia' younger , children uill d'dmonstraj;e an understanding 
OF p<5ncepts of relationship such as coqiparative '^izes or 
ynu^mber B , relative position or time sequence , sorting , 
X matching and grouping, uhen 'tested in their primary language 

^ April evaluation: Oata collection to me^sure - 

the achievement of this. objective has not been 
' * c'ompleted, ' . \ ^ 

PRELIMINARY' FINOINGS: * • . 

Our test of concepts aj^pears to be appropriate ito our target 
poputati'on of three and four year old migrant children., and 
to-' be teating them on information they do not already knou. 
The criterion level set uas 75^ correct .r^es-ponse • In 
•the pretest tfte only 9^ .achieved this criterion score on 
the pretest and these were pri{narily five yealT olds uho 
uere enrolled • * • ' ' 



correct rjespoTJse-s : , 1S% or bettdr 9^ 

correct responses: 50-75^ 48^ 

correct responses: 25-50^ ' ^ 345$ 

correct responses:* 0-25^ ^9% / - 



SJATUS OF DATA COLltolON; . . ' „ • 

Oata collection uas scheduled to take place op an indivi- 
dualized schedule; prete'sts uithin 20 days of the child^s* 
initial earollm^nt in the project, and" post tests uithin 
20 days of his cumulative attendance for' 100 days. The 
PH^rpose of this type of testing schedule uas to cope with 
'migrancy factors that make it necessary to , adapt the -program 
to uhe special needs of a mobile pofiulation. 'Most programs 
test ofi calendar dates 'and expect to have a fairly stable 
attendance- ,throughout^ the program year.. ^Migrant programs 
typically experience gre'at turnover and irregularity of 
attendance. This mean.s that testing by^*calendar dates 
may oiiss many of the chil^dren, and may evalu^ate children 
uho have had very different periods of educational .inter- 
vention betueen testing points. This project chose* to • ^ 
normalize the period of intervention by testing children 
based on thei'r oun attendance record, and then analyzing 
the accumulation of tests at evaluation points. 

The preliminary findings of this^prpject concerning patterns 
-of att3ndance verify the need for this type of plan for' 
testing. The period of attendance uas examineti- for all ' 
ch^ilarsn actively enrolled in the project on the last* day 
of FGbr,uary^* 1972.^ ^ * ^ 

» ' ' • 

.In the Washington sites, uhere attendance uas counted from 
Nov. 22, 1971, the date ufien the project began using the 

.b_iJLi„ng.u,al curriculum^ the foll owing at't e n dance picture 

existed. 
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Attendance of children actively enrolled on Feb, 29, 1971, 

" 1 17% ch-ildren with cumuiative 

' attendance of 40-^6,0 days 

' 1 ' .47% children with cumulativ»e 

' ; • . attendance of 20-40 days 

' ■ I 36%^ children with * cumulative 

' ■ ' ^ attendance less than 20 day&, . 

At the Texas site which got into operation -during December, . 
1971, the attendance pattern uas the following: 

' * children with cumulative 

I attendance of 40-60 days ' 

I '23$^ *chjildren with cumulative 

* ' •• attendance of ^0-40^ days 

'\ I ^ , 53% children with cumulative 

' [ ' attendance less than 20 days. 

Houever to maintain the test schedule^^c^iled for in the^first 
program yearns plan it would be necessary t^o get a tes/ter in 
to &ach site to pick up n'eu children once a months (i#e\ 
uithin 20 days of the iandfnark points~ini tial enrollment 
and, 1X30 days ..^t.tendanca.) ^ This has proven to be enormousLy-^ - 
difficGlt with four sites in tu^o states., and the project in 
April moves to a condition of riaving tensites in three 
states # ' . • • 

The choice, initially, uas betu/e-an -attempting to line up / 
testing staff at e^ich site, or attempting to use the same 
testing staff at all sites. The advantage of the first 
plan uoyld have been economy , particularly on travel. The 
disadvantage uas the great possibility of variation in 
testing practice so that the comparability of test infor- 
mation at the different sites uould be poor. The advantage^"" 
of using the same tes.ting staff ua^ seen-'^to be a greater 
reliability of teat . information • A compromise betueen' the 
tuo'uas selected: * Ue centralized the responsibility, for 
testing uith a cons^^ultant Jon Guthrie who trained and 
supervised a team of bilingual testers uho uent to all 
•sites in late December and January .'~Uhile on site he 
trained a lopal person to carry on-the follou-up testing 
as neu children ertrolled, uith the test .results to be 
submitted to him fojr a common analysis and processing. 

The quality control ue soughi:"'luas obtained in tf^e initial 
round of testing under Mr. G^tfifie's direct supervision, 
as c^onfirmed by our program^auditor* The efficiency of 
.the follpu-up plan has been very poori The"^ prepare tion _ 
of test kits uas delayed so •t^e field testers . did notnhave ^ rj 
the materials they^ needed to ^continue necessary testirtgV ^ ' ' ^ 
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They have not been scheduled into the sit6s on a regular 
basis ouing. to the problems of communication — ^neither have ^ 
; * ' a telephone. And the centralized processing of test.infpr- 

.mation has hot uorked uell to date: requests for information 

# by target dates has not yielded a titne.ly response. • 

* Ue have not succeeded in getting pretests completed uitbin 
the fir^t 20 days of a child^s enrollment . x^As the program;, 
auditor pointed out, most of our objective^are written 

* in such a way that the pretest is really not essential to 

establishing whether we are meeting our goals: i.e. each 
instructional objective indicates a targ'^et percentag'e of 
children who will have achieved a given score on the test 
administered A'FTER attending for. 100 'days an^l it does not 
make. r6f°ronpe to a gain score over the prefest. So our 
^ frustration in getting the tes^ting plan worked out for the 
pretests may serve *as a means of working put, "kink^" so 
that our post tests can- be administered on schedule. At 
t^e time of the interim evaluation no children have yet 
reached the attendance point at which we wvll begig doing 
post testing . • . ■ • 

Hl#l The record c^f lessons received by a child during his '^lOO 
, , days attendance will show at least three' in each concept 
area. ^ ' ' , ' ' * , 

* , ; . ' . . " f ^ . . 
April evaluation: Oat-a collection has not 
- taan complected., aa. tbis' objactlue.^at.-thls- date* w*^'- 

STATUS OF 'b'A.XA^^^OL-LE'CtlON: ' ^ 



/ 



The instrument for recording instruction received by 
. children was changed in mid-^ear following the auditor^s 
, recommendation. Initially we were relying on the fact 
; that the prepared curriculum contained severai- lessons 
oriented to each concept .area as. the mear>s^to assure that 
.children rece^ived instruction in- each ^^rea. The auditor 
suggested that this would. not tel^ the instruction, received . 
by individual children because of .absences and different 
starting dates. This is obviousl^f^ true (refei? to attendance 
Statistics quoted earlier in this report}. - So/in m,id- 
y^ar a new form was introduced which is kept on each 'child 
. recording the 'concept Pccus of the 'tutorial lessons, and 
f whether it .was* taught in 'Spanish or Cnglish/ and the 

content of cultural heritage iassons^ This form has proved 
an invaluable ^planning aid as well becausp it- makes the * 
chiid*s* progress ' quit*e visible* However because it was ^ 
not Untro'duced until mid-year it" will not record the lessons 
covered for children bho attended, prior to its introdt/ction . 
This 'may mean that we. will be unable to document the com- 
pletensss of instruction coverage for children whose 
\, attendance spanned the changeover, in .this first prog^ram 
year. ^ \. • * * ^ 



» 

^^•^-''^^H^h^^V'^^ be 'able to id?";^ti>y..ajid. tell, about -objeG-ts - 
ana holidays related to their .cultural heritage after 100 
days attendance. - 



April evaluation: Data collection' has not 
beeri^ Completed on this objective as of this 
■ date, , . * ' ■' : I 



•PRELIMINARY FINDINGS: 



?ho^K^ f ^'^."^^"^^i knowledge, the children living on 

the border of Mexico showed a clear advantage ov^r t^ose 

fol!^:.S;g^^^S^?J?" ^'^'^ demonstLted^n thf 



"Childran ansuering: 

^one correct one correct 

i 

Texas children* 
Uash. chil-dren* 



Children, who -met the 
criterion (2 out of. 3 
^ questions correct) on ^ 
pre test.. ^ 
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Teachers uili; plan' activitieV arou^ Mexican holidays, 3 
espfecially the Posadas, and celebrate birthdays using pinatasi 

. April evaluation: Data collection has not 

. been completed on this objective as o-f this 
date. 

STATUS OrrOATA COLLECTION:'' ' ' ' - 

. * Record keeping on cultural heritage lessons is part of the 
Individual Planning and Progress Record', to be collected 

_ at the time.. of gost test to determine achievement of objective^ 
For the re.aso'n stated above, this record m^ be incomplete 

. for soTie of the children enrolled' the first year. To provide 
an interim basis for. keeping track of uhat is being taught, 
a uBBkly planning andv progress Report to be maiiled in by 
each teacher is being introduced in April. This is con- 
.sidered particularly, importa'nt because of the present spread 
of project sites, and theVimiflishing. 'super-vision that .can 
be effared under in-strg-am cdnditions.- Uhen this-.gets uorked 
into, the reporting, system, it uill provide the means, of 
continuous, monitoring of- program planning and instruction' 
in all areas, >includirtg. the -caltural heritage materials. 

Fl.3 After 100 days attendance 1B% of the younger chiddren uill ' 
be able ^to ^use sentences thrfee or m.ore uords' in length, and 
uill- use at least fifteen uprds in their total response as 

"isasured by the verbfal . fluency: test in-th eir , primary Igngugge. 



Page 6. ^ 

i ' * . ' 

April evaluation: Data collection hAs not 

boen coippleted bn— this -ob-jeative ^t thi-s- 

date • . \ * ' ^ 

PRELin*NARY FINDINGS: 

; Of the chrldren given pre-tests, 17% met the criterion 

f on pre test. This required that the chilfi respond^to three 
questions, uith tuo prompts pet question (nine attempts to 
elicit verbal response in all) using at least. tuo serftences 
three or more uords in lengthy and aV least 15 words in the 
^ total response.' 705^ -of the children did not achieve either 
, of these requirements, and 13^ 'did one or the other, but 
not both. 

Separating the pretests into those for mobile migrant 
childrsn enrolled both 'in Texas and Washington s'tate, and 
the children of families uho have settled out, enrolled in 
Washington, there s^ems to be a clear advantage for the child 
.uhose family is no longer "on the road". B7% of mobile 
migrar/t children scored zero on the verbal fluency* test ; 
AA% o/j the settled out children scored zero (meaning they 
did/not use fifteen uords, or use tuo sentences three uords 
in^/leng^th) . ' In the number of uords used in the total. 

' .persponse 53^^ of the mobilef migrant childrQ.n used less than 
yioe; kAO% of the settled out children used less-'^than five. 

^ • ^ < " 

Tup of the. concept,. ar,ea.s„ iacludaA xin^.th8^£oncep±os,.-'±est - 
'jf'^lded entirely on 'the child^s follbuing directions to 
move in certain uays^ These uere the* onl;^ questions in 
^he test in uhich there uere no physical props to be mani- 
pulated, and the correct response depended entirely on the 

^ qhiiti^s receiving information V^rough hearing. There uas a 

. perfect , correlation betueen the children uho uer.e able to 
/ respond correcjbly to these tuo parts of the concepts tesl, 
and children ^uho sgored 2 out of 2 correct 'on the verbal 
fliiency. teUt," indicating that the ability to use language 
seejpns^to bfe closeX.y. related to the ability to''"pTck up 
information through auditory presentation alofne (even 
' though t]ie responses. on the concepts test required' only * 
physical action and no verbal response). 

K. " ^ * • * 

HI. 3 Teachers uill'present lessons giving the children very 
frequent opportunities to respond , i . providing an 
oppgriuhity for response on tha ayexaQe of bnce a minute 
durd^ teacher directed learning ^ activities ; , 

April evaluation: Data collection has^ot . \ ' 
^ beert completed on this objective ; preliminary, 

findings are that this ob jective 'is being met. \ 

PRtLLMINARY FINDINGS: * • " ' "v' 

Trained observers have observed each teach^er ^n *the program 
. for a pfetdOt conducted during the months of December, 
jOAau ax-y_ «D d .JF,et)Xixar.y-« JUie^Bi ch anz^JLDt exBctlon^caIe.--uas 
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. used as a means of coding evefy teacher comment or action 
an-d ever/. child verbalization or ^etion^uring the obser- 
vation period, ^One of the categories on the scale is a 
record of "opportunities for response" offered by the 
^teachers. These uould be questions, requests for actions, 
or statement's made to the , child in a provocative^ voice and 
maintaining eye contact, so it is clear ther teap^^r is 
inviting ^a response. If the teacher asks a question and 
{ then immediately looks auay, answers it herself, or*goes, . 

on to something else without waiting for a response, this 
would not be recorded as an opportunity for response. The 
• intent has to be clear to elicit the , participation of the 
,j child. 

' * 'J 

For th2 ApriSL evaluation only pre-test data is available. 

For some teachers ^ this represents 'recording their classroom 

be+iavior only a few days after they were hiredj .others had 

been working up to two months^ and for five. teachers in 

Uashington\state carried over ftom the previous project it 

repressnts testing in their second year of employment and 

training. ^ 

Ta|;;ing a total group average, this objective is being met. 
There were 460 ^minutes of observation during directed^ 
0* \ teaching ' periods. During this time teachers ' provided a 

f _ . . - total of 499 opportunities for Response. This represents 

an average of 1.08 per* minute. * 



Making a separate analysis of the performance of each teacher 
all five of the second year tjaachers met this criteria. All 
f^ive of the first year teachers in Washington state, who had 
the advantage of the model of the second year teachers and 
were tested after two months of employment and training, met 
' this criteria.' Six of the thirteen teachers in Texas met 

this criteria. The other seven first year teachers were 
below this standard on the pr& test. (A 10^ Variance ha^^ 
been alJTowed in determining if the scores met criteria. This 
, _ being within the range of accuracy necessary to allow for r 
^ inter-rater differences in scoring.) 

FURTHER IMPLICATIONS AND INTERPRETATION OF FINDINGS 

. To provide a perspective in interpreting these i?esults, the* 

evaluation compared the scores of first yeSr teachers with 
'/ . the scores pf second 'year teachers get a,n indication of 

I "^The direction of change being produced by ^hxs training 

□reject. • To provide a further cpmparieon fei; purpose of 
analysis, the observation instrument was use^d. with six 
certified teachers teaching in py.es'bhools in San Antonio, 
, ^ Texas so that we could ^cqmpare the classroom interaction 

pattern of our paraprof es^ional teachers to that of .teachers 

.... ... ^ ^ - L ^ 



jwho had an academic tirainirijp aad certif icationrf^ To 'improve 
the comparison the c^ertafia^^ . ^ 

American as were thB^''p.ai{apnD:f.es3ional teaqhers i^ our 
project, so that If , there, ar'^ '^iff erences\ Sn style between 



« 

cultural groups this uas eliminated from thd comparison, 
, Lik'euise the cXirriJcululn xaruSe irT'tlTe" EcfgeuoolF "School District^ 

is b^lingual^ and similar to the curriculum in use in this 
project in the degree of structure and the degree of directed 
•teaching expected (as opposed to a 'preschool which deemphasized 
tea'cher focus-learning)^ * • ^ 

The scores for "opportunity for response" noxmali^ed for 
the period of teaching observafion were as follousj 

Opportunities for response provided during ' 
total observation period Tor each ^teacher 
• (20 minutes during directed teaching acti- 

vities, 20 minutes during less structured 
activities) : 

First yqar project teachers : Average 15 • 7 
Second year pro-ject teachers: Average 27#4 
Certified teachers: * ^ ^ Average 31.0 

These results indicate that the certifiejd teachers provided 
. the mo3t opportunities for response, but not by a.lalrge 

margin over the paraprof essional teachers in the* Bilingual *^ 
Mini-Hoad Start. ' 

F1.4 After 100 days attendance^ 75^ of the, children uill shou an 

increase of vocabulary * comprehension in their second language 
' N^s measured by at leasV a 15% increase in the rau s.core on 
jthe Peabody Picture l/ocabularV Test . * 

April evaluation: Data collection has not 
been completed on this objective at this . 
date. 

PRELIMINARY FINOIWGS: ' 

This is the one ins^^riuctional objective worded in terms of 
gain scores between pre^E^^ and post test, and the achieve- 
ment may be affected by our failure to schedule pre tests 
within the planned timeframe (as 'discussed earlier). ^ 

The -pre tests were analyzed to measure the difference 
between the r^w scores achieved for each child in his 
primary languag^and that achieved in his second language. 
The smaller the difference between these scores, the greater 
his bilingual capabi^lity, presumably. The mpBile mi^raat ' 
childj'en^were compared with the settled out ch.ildren*on 
this measure, ar^d thsre was .no diftf erence . In; each case 
the children score*d ' on/the average 20 points better ; in r 
tfpeir primary language than in the ' secondary language. 

Hl#4 Teachers will use both ispanish and. English in teaching 

lessons and in communicating with the .children enrolled* 
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April evaluation: -Data collection has not 

- ^ been completed., on. ±his-..objective. ..at this » 

t date# ^ ' * • 

PRELIFWNARY FINDINGS: 

The data collection* process planned in the project evalua- 
tion called for verification of bilingual usage through 'an 
evaluater report on each teacher ducing the winter training 
period, and from use of each language as recorded in the . 
interaction report using the Richarz scale, administered 
in Hay or 3une# (All teacher comments are coded as to 
uh'ether English or Spanish is used#) " f 

The evaluater observation scheduled at the Texas site in 
March was not carried out. Owing to some failure of 
•communication, the parents teaching in the program were 
not invit'ed to the Sunday parent meeting at uhich the neu 
project proposal uas being discussed* Since these parents 
were very muq;h affected by this pTanning and their input 
uas considered essential, the period planned for observation 
of teaching by^ the evaluater uas set a^ide in the interest 
of haviiig a planning discussion on the^ neii proposal uith 
^ the Texas site teachersl The evaluater uill attempt to 
' carry out the scheduled observations before the next 
evaluation report . 

In the interim, the pretest^ findings of the Richarz clas^ _ 
room observations uere examined. From this data, 20 of the 
23 teachers used both languages at some time during the 40 
mintltes of scheduled observations. Three teachers used 
only Spanish- during"* the period of observation.. 

Informal, reports from the trainers is that both languages 
are being used regularly in all centers,* and the individual ^ 
records on instruction being Kl^pt by th'e teachers indicate, 
that lessons are being taught using both languages on a 
planned alternating basis. 

After 100 days attendance in the bilingual program, older 
children uill be able tp use a key vocabulary in demonstrating* 
their understanding of concepts of relationship, uhen testei^^,^^ 
in their primary language. 

April evaluation: Oate collection has not 
been corripleted on this objective at this 
date."^ 

PRELiniN^ARY FINOINGS: . - / . 

Tuo sets of concepts tests uere devised for the project. 
Each covered the same concept areas, but the test for older 

% children required' a "tell me" response requiring him to 
demonstrate expressi\>e use of language covering a key 
vocabulary ,to show his understanding, :and the test for. ^ 

younger ^ children required mainly "s hou .me " respon ses to . 

O demonstrate unxierstand.. ^ v ' ' . ^ 
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u^oihor.h"^- ^^^Ju ^^^^^ °" Peabody to d^tarmine 

n. lnVn u^^ T?"^"^ SAven the. test f ar'-'-younger" children^ 
or older". The younger test uould be given if they showed 
the average language development* of a three year old, and 
the older test if they showed a language deOelopment norm 
of ^^'^ ^^•'^ expected roughly the same number 

of childreff in each group—younger older . Fro% the pre- 
tests It appeared thit the project children enrolled', are ' 

c«nv'"7n5 o^^ih"^ ^'^-^^.^^^ language development. Chronologi- 
pally 70% of 1;he children enrolled are over the aqe" of 
four: those ixMth a language develo"pment score of four 
represented only 12% of the total project group. Of the 
motile migrant children, 10^ had a language ^development 
.sicore.at or above their actual age level; -60^ had a language 
development score ftbm one to twelve months below their 
chronological-^'ge, and Z0% had a language development score 
more than a year below their chronological age. Of the 
settled low income project ch-ildren (seasonal farm workers 
mainly) 19% ware at or above 'their actual ag6 level- A2% 
were one. to twelv^onths below their chronolo'gical'age ' 
norm; and 39% wei^ more than ^. year below. The Peabody 
was given in both Spanish and English and the above language 
scores represeniieci ,the language in which the child scorlb^^ 
highest. The p^tern of findings ' above stated applied 
whether the migrant child's prim'ary language was English or' 
Spanish. . 

This, in itself, is an important findinjg. Many attempts 
to test -migrant chiTd'reh use tests, standardized on general ' 
population groups of approximatel^the Same chronological 
age as the migrant ch-ildren bein^^^i^ted . The result is a ' 
crunch" of the scares of the niigrXpt children into the \ 
lowest registers of the test results, ' which doesn « t- allow \ 
enough spread to get'a good measure of gain. Use of tests 
at the levels standardized for a younger population is 
likely to be more appropriate in getting real change, measures 
from educational intervention with a migrant group qf children 

The rfecfird of lessons received by a child diitiD»-'his 100 
days attendance yill show at least three ine^ concept 
area, includfng lessons focusing on each target vocabulary ' 
^P^'^'^ . • - ". . 

. April evaluation: Data collection has not * 
.. * ' been completed on this objective at this 

date. " . . 

STATUS OF DATA COLLECTION:- - ' . .. " v 

The discussion shown und^r 'Hi. 1 applies to this objective 
as^the same form is being used to record instfxjction received 
by individual children. ' ' ' ^ — ^ 

F1.6 After ,100 'days attendance older children will be able to ' 
use sentences four Or more words dn length in the-irVprimarv 
. language . , 



HI. 5 



'April evaluation : -'.-"dart'a collection '■'has-hot 

lieen--cpmplB.ted.^oji-4^fei3b^*--ol3^sc^^ — - 

' date , r^-- " • ■ • 



PREbiMINAfiY FINDINGS:' 



Refer to the discussion undar ?X^Z. Th'is objective is 
exactly the same sXc^pt tlWt "^hc^'crxtef ion f or~acceptable 
sentence length is set- at four words instead of three. 
From the initial test results, this did not prove to be a- 
meaningfud distinction*- There U9i?«, only 1Z% of the group 
• ' to uhom this stanpiard applied** THa findinas- seem to be if 
tha child uas capable of speaking in sentences at all/. he 

»uas*as likely to use sentences foufk words Jong.ag three. ' 

. Tfris distinction should be dropped frq/n the evaluation 
plan next year. ' 

F1.6 Teachers will- present lessons m^^imizing the ./chittjr en's 
opportunity to respond verbally* 

Apr'il evaluation: Data collection has not^f 
been completed Qn this objective at this 
dateXy P^0li"^iriary findings indicate the 
C ^ ^jectYve is being met. V ^ 

PRELIMINARY FINDINGSr ' ' , . 

.RBfBr_tg.:discyssioj^^ 



collec-tion and the teacher behavior required is exactly 
the sane for oldet children as for .younger. 



Page 12. 



-STAFF TRAINING COMPONENT: 



F2,l Teacher trainees will be 'able to demonstrate target teaching skills during 
0 planned- classro'om observations by the trainer following in-service 
training covering seven topics with 12 observation checks.. 

April evaluation - Data rom training completed - 
^to date indicates objective is being met* • / 

PRELIMINARir FINDINGS : - ' 

Data collection is continuous on this objective with trainers completing 
observations and unit checklists as draining is completed. The review 
^ of training documentation made prior to this interim evaluation indicated 
that every trainee ^las completed some training units judged by the . 
trainers to have demonstrated satisfactory skills. 

H2.1 Trainers will conduct training, discussing and dem^strating teaching 
skills, after which they will observe trainees practicing the skills 
after which they will discuss with each one their performance, and 
make .periodic evaluations of trainee progess on seven checklists of 
^skills each 'Covering 'a* given set of training meterials, 
• • 

April evaluation - Data from training completed to 
date indicates this objective is being met. 

PRELIMINARr FINDINGS: _ , ^ , 

Data, collection is continuous on this objective with trainers docu- 
menting training steps as they are con^leted on each unit. The review 
of training documentation nlade prior to the ^interim evaluation indicated 
that every trainer has conducted training presentation,* demonstrations 
and role playing, and has then observed traitfe^, discussiiig observa- 
tions with trainees upon completion. Only the Washington tr^ainees 
have thus far completed enough training to have been evaluated by the 
trainees on the periodic checklists, and these trainees have completed 
. enqugh training" to have passed two checklist podnts'Xout o| seven which 
constituted the training program planned for this year). It if, evident 
that w^ underestimated the^ time it takes to complete a training unit 
^ and have prepared far more material, in the .training curriculum tha^ 
the trainees will be able^ to master during the cur;rent progr^ year, 

F2.2^ After a period of classroom experience and training, trainees will demon- 
strate a more active interaction with children, an ability to get children 
to respond more actively in the learning situation, and a more pvositiye 
and encouraging teaching* style. « • ^ 

April evaluation - Data collection has liot been completed 
to evaluate the achievement of this objective at this date. 

PRELIMINARY FINDINGS:' ' . ' . ' 

The means of measuring the changes in classroom" interaction demonstrated^ 
by trainees based on actual classroom performance, is the Richarz Inter- 
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action Scale. We selected fifteen categories of teaching behavior 

and cJiiLd rcLsppjisje measured by this scale^ and indicated the direction . ; 

of change we were atten5)ting to achieve through the training we are 
using. We set a standard for acceptable #chievement to be ten out 
of fifteen changes in the preferred direction.. 

At the time of the April evaluation, only the pretests have been completed. 
The direction of change wiH not ht available until the post tests have 
been completed. However Ve ^id some analysis of the pretests, separating 
the scores of those trainees in Washington stat6 carried over from the 
previous yearns program from those of the new trainees hired this year. 
We then compared the two groups to see if the difference indicates we' 
are achieving the type of improvement in' teaching skills which is our 
goal. ,.The .results of the conq)arison indicated a change in the preferred 
direction in 12 out of the fifteen categories. . 

Some of the findings from this conq)arison are shown below: * , 

1. Goal - a more active interaction in the classroom. Total teacher 
behavior increased , both, verbal and nonverbal (i.e« gestures to 
indicate meaning, hugs and pats, etc.) 

•1st year average 25.7 normalized score 
2nd year average 36.3 norjnalized score 

Total teacher behavior increased. 

2. Goal - an increase in verbal beh a yi^or as a percent of total teacher^ ^ 
behavior 7 (an ine^erienced teacher may substitute nonvefbaT^e^^ , 
havior for verbal, thereby lessening^ the children's exposure to 
language and the chance to associate actipns with words; e.g. sinq>ly 
a smile instead of praising him in specific terms from which he .could 

. learn what it was he did tliat pleased the' teacher so that he might 

do it again next time.) 

• «■ . * * " 

1st year, verbal behavior 637. of total teacher behavior 
2nd year, verbal behavior 777. of total teacher behavior 

Verbal behavior increased . 

3. Goal - An increa&e in the number of questions asked. _ We are seeking 
to have teachers get more- feedback from children so they can tell 
if the children affe understanding new concepts^ , And we are seeking 
to create more opportunities for children to use language — hence 
the questions to get "tell me" Responses instead. of just^"show me" 
types of feedback.. . v.. 

1st year, questions used 6.5 normalized score (average) 
2nd year, questirons used 10*0 normAltzed s<Jore* (laverage) 

" . Use of questions increased . . \1 

4. Goal - A decrease ip the number of statements lisM'as a percenb*^^" * j 
total teacher behavior. We are seeking a teaching style in which 

the teachers seek more responses from children, and, therefore e^qpect ^ 
_ the lecturing ty pe of behavior^ talking over oi; at children, to de^* 
crease as they devote more time to questions. * ^ 
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'1st yfear statement used 597. of total teacher behavior, 

Ind ,xe.ar-.sJ:Atem^nts.. u,s^jd_M7«LJiLti?J:ja^ 



5. 



ITse of statements .increased , * ^ 

Goal - An iyrease in the use qf gestures by teacher's.' ^>We are 
seeking to trains-teachers to xi^e gestures to/help children make 
comparisons on such thiags :a'^ si-ze, "and'i:o use gestures to help 
focus 'the children's attention, etc p\ 



6. 



'1st year *use of g^tures .3.7 normalized score, 
2nd year use of gestures 4.5 nprmalized score. 



Use of gestures' increased. 

N*;' 

Goal - An increase in the number of opportunities for response pro- 
vided by the"Te3cher. An opportunity for response, is a question, 
or a request for> Action, or a statement in a questioning voice, 
followed by a pause and eye 'contact that indicates a response is 
expected. Our training tries to demonstrate to teachers many 
ways of increasing children's opportunities for* response. 



1st year opportunities for response provided 16.7 normalized score. 
2nd year opportunities for response provided 27.4 normalized score. 

Opportunities for. response increased . 



Goal - An increase in total responses, verbal and nonverbal, by 
childrenT Our** training deals with such skills as g^Lving elear^ ~ 
directions, i.e. not too long or confusing, to incris^ase the ' ' 
liklihood that the child will be ab'le to. respond, and similar 
skills of questioning, providing opportunities for children to state 
choices, etc. \ «. 




,1st year total child' responses, 13. 3 iiormalized score. 
2nd year total child responses, 23.7 normalized score. 

TotairTesponses -by children increased . 

«. ^ •*-•■**' '"^ , « 

8. Goal - Ah increase in the child s verbail responses aS^ a percent 
of his total response. We are s tress itig^f language development, 
and are therefore trying to encourage;, .teaching, t;haL seeks both- 
"show me"* and "tell me'* •tespbnses.'irqm^.chll^dren, instead Of 
simply nonverbal demonstrations of 'tinder's tanding. ' ^ _ 

1st year verbal response* 627. of .^tpta^Lgi^ 
2nd ye^r verbal response 657.' of total chtlo response 



•VefSVl;,:^Vs'p6ns^^ of total 

' increased. 
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9. Goal - An increase in positive approaohes as a percent of total 
^ teacher behavior. Each teacher action; .verbal or gestural, is 
rated as to whether it is^positive, heut.ralil 'or tdisapptoving 
toward the child. Our training deals vith ways pf--encouraging 



/ 



it 



children, and demonstrating apprgyat ln Ways 'that will help the 

child know what he is doing tha t isf tight tq reinfor ce this ^ 

^Tielfavlpr. ' * ^ 7— 

1st year positive aj)iwr^ch 22% off tpti^, te4icher behavior. . 
2nd yiari^psitiye^jappt'oac'h 21% offtotS: teacher behavior. * 

' \, --^.EosidlW^^M^ as -per-cent- of ^ to'tal 

y " ' . ^ teacher- i^a.^ipr, decreased , 

/ . ' :^^Jf-^^fy-f — ~ — ^ 

Note: In numbers instead sitcektay^s y positive tehavior increased. 
1st year positive approach ^|yfi|^^ 

2nd year positive approac]r^^ypvaize,7h normalized score. There is 
some evidence that, this r^^ul^t rejpre4ents an increased ability to ^ 
make a discriminating' respipjise to the child actions or responses 
i^nstead of offering vagu^.' apt)roval^no matter what he does, 

Ooal - A decrejgse in negtr^l aj>prpaches as a percent of total 
tea<;her behavior. Se^ing^'teache'rs mAio offer mor.fe encouragement 
and more positive reirifo^'cemeht, we exgect to replace neutral 
approaches with, positziye ^approaches whenever "appropriate. 

1st year neutral app^paches ^8i5% of total teacher behavior. ^ 
'2nd year neutral agji>roaches 66% of total 'teacher» behavior . 

Neutral approaches as percent of , * 

total behavior, decreased^ 

I . # 

Goal - A decTigaseTiir dts^fjj^^ as per cent of total . ~ 

teacher behavior. 6ur training deals with helping teachers set 

and maintain cla^proom .limits, handle transitions, etc. as a* 

means of heading foff situations in which it would be necessary 

to e5q>ress disapgroval. » . "7 

1st year disapprpving approaches were 9.5% of total teacher Ijehavior.. 
2nd^ year disappr|)yijig,^pprpaches were"'137» of total teacher behavior^ 

.i > Pls^pproving;; jcpproacfies". as per cent 
/ ,pf total teacher- behavior , increased. 

Goal - An increase in encoyjragement as per cent of to\al teacher 
behavior. Eacl^t teacher, behayipr wasnclassified as to its intent, 
whetheq: it was .primarily encouragement (i.e. directed tq gaining 
the child^s attention^ encouraging; prompts, positive feedback, * / 
etc.) or direction (iiiten^ed^ toVrWach'-or give itiformation or request 
actions for purpose of testing understanding); or ..management (direc- [ 
ted to handling jbehayior or Toujtifi^^ i.e. its time 

tp sit down); Pt resl:rictiod/(i;.e>J^ behavior . 

when it is in ^^nflict withv the . tekc^^ wishes)^ Custodial care 
would be long management bebayiter^^^^ short on direction and 
gtrcouragement. 'i^^A good learning .enyi'^^^^ per qur'definitioi;^ . * 

demonstrates more encouragement and directipn yith a cprresporiding 
drop in managejgj^nt and restriction (tfcfere?. is sill .a: necessary ^ T 
amoutvt' of man^^^nent, tut the add on beliavior of. direction and en- 
cpuragement di5dnis|ies its j lace as a percent pjg.ih^ total teajcher _ \. 
■^ehavi^r-we ar^ after ).\. .i. . * ^* ^ • « 
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Isfyear e;Ac*uragement 15.67. of total teacher behavior , 
. . 2nd year encouragement 217. of total tgacher behavior. <■ 

'Encouragement* as percent of total 
teacher -behavior, increased , 

13 Goal'- An increase -in direction as per-cent of total teacher behavior. 
See above explanation' for definition and statement "of training goal. 

1st year direction 30.77. at total teacher behavior. * 
2nd year direction "457. of total teacher behavior. 

• . Direcirion (i.e. .deliberate teaching^ 
attempts) as per cent of total 
teacher behavior, increased . 



.Goal - A decrease in -manag'^ment as per cent. of total teacher time. " • 
See above 'for explanation and definition. 

1st y€ar management remarks constitute,d 427. of total teacher behavior. 
•2nd ^nalement. remarks constituted 287. of total teacher behavior. 

Management as per cent of total 
• ; • ' ' ^^ ^ rpaVhp'r beha'vior". "deer eas¥d' .' 



Goal'- A decrease, in restriction as per cent of total teacher be- 
=havior. See above for explanation and definition. 



1st year restriction was used 10.97. of teacher behavior time. 
*2n<i year -restriction was 'used .67. of teacher behavior time. 

t , Restriction as per-cent of' total 

• ^ * , ^ teachet behavijor,. decreased ., 

As previously .stated, ill twelve bur^oj^ Jd^Sf teen *c the 
difference bet;^eett the 'new tekcliers a^a^.^oSe who have participated 
*in our traitiing for a year i.s iti the direction 
• of change we were seeking. We taHe this, confirmation that- our 
training 'is making an actual difference in classroom performance, 
and. that we are helping paraprofessionals to achieve^th'e skills of 
an experienced and effective teaching staff. ^ * • 

' ^ / . " 

it is possible that the diff erence^^^bserved stem" from other, rera- 
, sons.' But in background the teacTiers' are quite Similar; none of 
fhe ?nd year teachers had comply ted.liigh school although two had 
cpmpletejd a GED; all migrated Jto.Wa^s^^^ point, earlier in r 

their lives — from.JMexica,,Jrekas,^^ previous 
tfe^ohing experience, but had^wrke^^^ 3.6^? '<^l'issif ied as. , 

unskilled s\ich; as fi:eld,,p.icki^^ grjocery store checker, 



houselceepex.^,. The. iirjs.twyea^^^ 

backgrounds, 4^nd.ba|e%IoTak^Xfe^^ 1 




-^milax^ 

time are - -y^ij 
tlve teachera^.. ^r^rVAi 
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of children. We will have data on this point for the n^xt evalu- ^. , 
ation»_ ^ ^ .iL.^ 

A long teTTtn^goal fcf the prpject is »to Wable bilinguai parapro- 
fessionals *throughwintefis"ive in-servic^ training to become as 
effectivJfc. as certified WlingiTal teachers who had their training 
through academic wor}c. To thi-s' end we*made^a furthet set of 
observations of:'Mfingual, tlexican American Jteachers who ateV~ 
. certified and teaming in the Edgewood School District dif San 
Antonio, Texas at the preschool -(kindergarten) level • We again 
compared the difference in scores on the Richar^ Interaction 
Scale of these certified teachers witii that , of our first and . ' 
our second year paraprofessional teacher^ on the 3ame fifteen 
categories mentioned above. * 

Our findings were that the difference between our beginning teachers 
and the certified teachers' was *,in the direction of change indicated 
as our goal in 13 out of the 15 categories. The two exceptions 
were in neutral approach a.s a per cent of total teacher behavior- 
certified teefchers made more, not less use of the. neutral approach 
than our teachers, and encouragement; certifi^ed teachers used 
encouragement less than oilf teachers. \ ^] 

However on the Oti)er thirteen categories the , direction of. difference 
between our beginning paraprafessionals and the "certified teachers 
was in the direction we had indicated as our training goal. ,»0icf6^ 
of these thirteen ^categories, in four categories our s,econd year 

trainees demon strated more of the desired tea ching behavior ^lan 

the certified teachetsf in eight categories the certified teachers 
^ ranked ahead of our second year trainees j and in one category the 

two were tied. The rather small degree of difference in what the 
^ teacher actually does in the* classroom between the certified teachers 

. ' and our teachers in. the second year^rpf training/ we take as con- 

' ^ , firmatiorr that an intensive insefvlce^ training approach can produce 

a teacher who is providing children ^;th a comparable learning 
situation to that of certified teachers, at least insofar as .teacher, 
behavior can be reported in terms -Ofe frequenclels; bf different 
♦ ^ . teaching acts. — — - — . 

^ - We feel these findings- ha^^re.enomojus^^ nationally as . 

the Office of Child B<gvelppment -mqyes Jtowarci certification of the 
teaching associate, and»as part bf . 'the ^gt body of research ,^ 

* 'pointing Ixo "parents and ^^ther acmt^rs'^ as effective developeig^s 

of'young children. (As a cW^^ refe,rral Is made to tiie- 

^ • \ . findings reported by X§1^T^ "J^?^ ftreschool^Education, '\ 

. April 5, 1972 "Traine;d' Mateuf s/^^^jBe Jes Hope for Long Term Gains">!)J 

H2.1 Trainees will have had four t\>_s£x.m^ training betyeen 

' ^ » , ' checkpoints on their .classroom* lnt,e^ . 

April .evaluatioa - Rata indifiat^s. t^^ objective is being met "^fp 
. • _ _ with-sCnne^ quall-fic.atitm^ : - — • 

^ . f ^ . .... ^>«jr,-,* ..^^.IAw -^^'."^-ll-I* •^.•li?^*V.jU.5^>i**. \. «^-. . V ^^•'.s^-^V-i^ ' t -* ^ ^'H..>..♦.•^-lv.*-^y<^^J■ 
. Of t en teacheta in Washington ;stat^ given tne pretest eight remain w£th 

lrD?r" the projectltiie drop piits:riep^ yeir; t)c B:a^^M%'ZWk 



first year trainee). Of twelire teachers in Texas given the pretest ' - 
•nine remain with the project., ^U-were first year trainees. For 
'Tf^^^^ fl^e' pre tests weie not completed 'until February f 

1972, £0 the period of time between test and retest.will be short 'of 
^the period we had planhed, and will represent a much shorter period of 
.intensive training (i.e. the home base period training is more 'intensive " 
thatl the trainfng possible under fo.ll day' operations on a dispersed 
. basis after move into the stream) as part of the toVal intervention 
period. This would be expected to produce a lower gain among these 
teachers than would have been expected" had the training been started ' 
as originally scheduled, and the testing been possible "elrlier in. the ' ' 
j«training period. ' " 

F2. 3 After training, each teacher trainee will have demonstrated her ability 
to develop her own lesson materials.. 



^ril evaluation - Data collection on . ^ "^r 
this objective has not beeto completed at this date.' 

STATUS OF DATA COLLECTION: ' ■ , ^. 

The training unit in which trainees were to develop their own lesson 
materials is^ the 11th (out of 12)- in the training prpgram planned. None 
of the trainees is at or near this point in the training sequence at 
this time, so we will not meet the time objective stated in the program 
plan (by April, ' 1972). ■ . . « 

PARENT AND COMMUNITY COMPdNENT: \ * ' / " 



F3.1 Parents of children enrolled "wiU contribute their ideas of what they 
feel it is important for their ^children to learn in the program. 



April evaluation - Data ijidlcates^ this objective 
has been* met. 



fINDlNGS: 



The file of'miiiutes from parent meetings, and reports on individual 
contacts made to obtain: curriculum in-put are in "the .project files. 

Parents are enthusiastic about their childreli learning.' both languages . - 
■ - ■ better, want children 'to le^rn concepts necessary for school, wai)t 

children to learn to like and know ho^ to get along, in school and' with 
other children, and want the children, to learn about different cultures. 

H3.1 Staff will meet with parents in groups ^nd individually to discus's * . 

"curriculum ideas. 

• Ap^iril evaluation -Data indicates this objective- has been met 
FINDINGS^ . , . , ' ' . , • - 

Meetings discussion curriculum were held at Moses Lake and Mesa in 
r Washington during the month of September /and in January .parents were' 
contacted individually to obtain feedbaqk for the curriculum writer 
about their wishes for curriculum to be- included, in the- final prepara- 
• tion of materials. Approximately 18 parents , par ticip^ated in'. this acti* 
v^ty th us exceeding the 10% mtnifium participation cited^ in ,tW objective - •" 
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' • ' * .... . 

In Te>tas a parent meeting was held on curriculum^ content during February 
%o coincide with ,the*yisit by the^ ^ro jeo4: curriculum consultant. In 
• addition home visits were made to, six familie's to obtain further feedback 
on curriculum. Altogether 20 parents were contacted regarding curriculum* 
in-pflt which again exceeds the minimum of 107. cited in the objective. 
. : • V. ' . ' / 

Curriculum, was again discussed at the time parents' met to discuss the ^ 
' new proposal being submitted to Head Start. ^ ^ . ^ 

F3.2 Parents of children eligible for the program' will participate in selection 
of teacVier trainees to be hired. - ' ' 

. April evaluation - Data indicates "this ' objective has^ 
been met.' 

FINDINGS: - , 

Hinutes are on file of parent meeting? in which personnel selection 
committees were set up; of personnel meetings in which candidates 
were interviewed and decisions made concerning hiring, including ' 
^ candidates considered and final selections, for both Washington and 

texas sites. . ^ 

Hi. 2 At each site the parents will select a personnel qommittee to receive 
applications and review candidates and recommend employment.^ 

* April evaluation - Data indicates this objective has 
been met . " ^ ' ^ 

FINDINGS: 

See above J 

F3.4 Parents and siblings of enrolled chiWreri will be invited to partici- 
pate in the program in specific ways including instruction and other 
types of help . ' «• " - 

April evaluation - Data^indicates this objective has ♦been met. 

'ringings J 




meeting iff which parents met to revieW the plans for submission ^he 
V Head Start program. - ' ^ c ' ' - 

H3,4 At least 107. of parents of children will participate in the program 
earning vouchers for which payment will be made to the parent ^group. 



FINDINGS: 



Copies of parent vouchers and reports on file frqm every site indicating 
ways In which parents, .^grandparerits, and. siblings .of Head St^rt parents 
have helped with the program as volunteers, earning money for the parent 



group. > 

A summary report is on file for the "Washington sta^e centers througV 
/*the'end 9f February indicating that of 20* families at Moses Lake one ^ 
\^ or botiriparents from.28 families attended one or more meetings of 

^ school events, and 21 families gave volimteer help. .At Me^-a, of 16-,- 
families, 16 had ^participants at me'etingd and^s'chool events, arvd 10 
families had one or more members who gave volunteer- help. In addition 
. . several non pa^rent volunteers have given time" to help Mini Head Start..' 
The minimum participation figure has been far exceeded. . - 

F3.5 Each parent group will nj^ke plans for use of money earned by the parent 
group* » ' ^ ' 

.( ' : " * 

April evaluation - Data indicates this^ objective 
has been met. * - 

FINDINGS: . • ^ 

• ^ - - 

^ Minutes are on file concerning discussions of the parent fund. . 
Both sites used some parent fund money for Christmas events. 
Both sites put the money in savings for futi^re expenditure as 
bf last report. 

H3.5 Each parenf group will meet to decide how "to use funds, with at least 
107. of parents participating in these decisions. 

• * 

April evaluation - Data indicates this objective 
. has been met. ■ * ^ . , ^ , 



FINDINGS: 



Minutes are on file together with attendance records indicating 
tha-t in excess of 107. of parents participated in discussions and 
decisions regarding the parent fund at each site. 

* 

MATERIALS DEVELOPMENT ^COMPONENT: • < 

F4.1 ^ A consult'^nt will develop in-service training materials for use 
during the first year; seven topics of teaching skills including 
in each one narrative for discussion, one or .more lesson observation 
plans, and a checklist for evaluation of , teacher trainee performance. 

V. " April"^ evaluation - Data indicates this objective is, 957.< complete 
by this date. 



FINDINGS: 



Training materials and correspondence concerning receipt and approval 
of suljmitted materials are on file with the exception of the unit 
checklists for evaluation of trainee performance for the final three 
upifes. The consultant provided far in excess of the project^s ori- 
ginal specifications both as to quantity and quality. Seven units of 
-material were expapded to twelve (making sub-parts of three units) 
^ ,and the tonsultant provided, video- tapes, to .use , for, demonstrations of 
several. of the initial inits. The provision of the unit checklists 



was provided at the project's request when this objective' was re- 

^, vised following, the. pre~auditKX.r±tique,whIck-.._.,^gepeai^5.uch^.aa. i^ „ 

strument be developed for documentation pf achieveinent. 

H4.1 The^cpnsultaht will be briefed on project needs, make site> visits to 
observe developed materials in use and receive feedback, and write 
and 'submit materials. . * 

April evaluation - Data indicates* this objective 
has been met (exception noted ^bove). 

FINDINGS: . ' * ' " 

Project files indicate from the telephone log that frequent briefings 
have been made (one or more calls a'month)*to the consultant concerning 
materials development and 'use. The consultant made two site visits to 
Washington state sites and one site visit to Texas to receive feedback 
on the training materials, and provided assistance to the trainers on 
each site visit as well as through lettef a^id telephone call^ as follow- 
ups on site visits. 

F4,2 A consultant who is a native speaker of Spanish and bilingual in English 
will develop 75 curriculum lessons for younger and for older preschool 
children for project use. 

April evaluation - Data indica^tes this objective has 
.been met with the exception of final review and approval 
of the last set of lessons submitted. 

FINDINGS: ^ ' ^ ' - . 

Curriculum materials are on file and in use as prepared by the con- 
sultant with the exception noted above. In addition to the tutorial 
lesson core of the curriculum, the consultant provided suggestions 
for supporting activities in reference to specific tutorial lessons 
and as general materials, and audio tapes with spngs and finger plays 
to supplement the curriculum materials. The interip report of . the 
evaluator on lessons materials submitted is on file and was used for 
feedback to the curriculum consultant in January. The. final report 
dn the curriculum content analysis is not available at this evaluation. * 

H4,2 The consultant will be briefed in project needs, make site visits to 
observe developed curriculum materials in use and receive feedback 
from parents and staff, write and submit materials. 

April evaluation - Data indicates .that this objective has 
been met. 

* ' ' V 

FINDINGS: ' ' . ! ' . ^ . • . ^ 

The consultant was briefed by the evaluator in June and July, 1971, 
and provided with a collection, qf materials for review from other 
p\:ojects. The consultant visited the. Texas site the end of January, 
and the persons assisting her in materials .develpment (i.e* the cultural 
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heritage materials) visited the Washington 'site in February. The 
con^ltant was provided feedback as -per-correspondence records, oq 
Eile. concerning feedbacl^and acknowledging receipt of all materials. 

F4:3 A consuttant will develop 12 units- of related acti^^ties around themes 
' representing the cultural background of project children. 

' April evaluation -^Data indicates ' that this objective 
has been partially met. 

■FINDINGS : j> 

The consultant has submitted 7 of the required 12 units of materials, 
. and has been notified of the need to submit the English language 
■ portions of three of these unit;s before the unit will be accepted. 
The timetable for submission has not beenmet for any of thfi units. 

H4 3 The activities (cultural heritage) will utilize dances and playacting 
situations with appropriate costumes representing Hispanic-Indian 
culture, to be written in Spanish with explanations in English. 

. April evaluation - Data indicates that this objective 
has been partially met. 
V 

FINDINGS: 

As- noted above, notall of the materials have been received. Those 
which -have been received- were reviewed by^. the , director according to 
the 4jroject cr-iterion arid were found generally to include the re- 
quired parts (i.e. number and types of "activities) but to be very 
generally at a level too advanced for the children. Teachers have had 
-some difficulty adapting ^nd using the materials, and some parents 
have objected to the extent to which Catholicismjs emphasized. 
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RELOCAT'ING DELIl/ERY .SYSTEM 



F5*l Children from Texas uill be enrolled in more than 
onelocationduringtheyear^ 

April evaluation — Data available at this time 
indicates that this objective is being met.w 

FINDINGS: 

April is the month o'f traveling from Te)(as. to other ' • 
work locations so reenrollment-of children is just coming 
in each day. At latest countJtB children who had been 
enrolled in Texas have been reenrolled in various locations 
in Uashington state^ and the families moving to Illinois^ 
and Indiana are just nou leaving- Tj3x'as and not counted 
in this record* This represents over 50^ of the 
children enrolled in the Texas sit^. 

As a standard for comparison of the continuity achieved 
by this program^ statistics were examined for other 
program models which have attempted to' pick up the 
same children at more than one loca|:ion. The» Inter- 
state Head Starts nou operated by the Texas Migrant 
Council opera^^tes a rletuorK of centers 'i,n Texas and 
another network of centers at northern locations* It 
, attempts to "catcfi" children ' moving between various 

points north and in Tex as* During 1970 they enrollfid, 

937 children "in Texas ^ and enrolled 182 of the same 
children in northern locations* This r.epresented a ^ 
_ follou-up rate of 19%. In the summer of 1970 it en- 
rolled 1041 children in the northern canters^ and 
reenrolled 195 of these children^ in Texas during the 
winter of 19i70-7J.* This represents' a follou-up rate 
of 1B%. ' . * . 

This, model differs from the Texas Migrant Council 
plan because that program moves wjfole centers from 

^ Texas .to the north and back again and is likely to , 
^ pick up children from several locations, .at any one* 
The Bilingual Mini-Head Start was planned to serve 
children in one Texas c<>i».miunity with a staff of twelve^ 
and then splinter that staff to mova out iTi as many 
clifferent directions as the f*aniilies move^ in ojider 

^ to provide follou-up to the ^children from tftis one 

community* ,^he evidence is that the continuity achieved 
is substantially greater with this project*. The level 
of 25% established as being higher- than cooipairable 
programs^ bars been more" than achieved*;^ 

H5.2 Staf f uill survey travel "destinations of eligible 
^ families and plan relocation sites to enajple the 
project to pick up as many cHiJd ren as possible in. 
more than one* Iqcatiort^; artd. uill keep records on both 
enrollments and children not enrolled more than once to 
\ , he l p plan for a better' pick-up rate the folloui ng year. 
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April e\/aluation— Data indicates that this - 
objective is b^^ing met. <, . 

FINDING'S: , • . " ' ■ ■ - ' 

m The pro jec t»-^ecords contain surv/ey^ information 

obtained on' projected family travel patterns^ minutes 
of personnel meetings in uhich, applicants u^re inter^ 
vie^ued on the basis of the [Dredetermin^d negd Tor ^ 
teachers to .go to each of several, destination locations, 
where a cluster^of children uould be moving, and • 
enrollment cata . being 'Completed each day a*s neu 
children arrive from Texas' and are enrolled in the 
relocated centers nou beginning ope rat ion. 

F5.2 Teacher Trainees empli^yed in Texas uill be employed at 
different sites as the project moves uith the majority 
remaining uith the project for year-round employment. 

April evaluation — Data is not complete to. assess 
a[thievement of this objective at this time. ^ 

FINDINGS; 

Employment records * indicate that four teachers hired by 
the Texas project resigned; two have been replaced, and 
the project currently has ten teachers with ^n employ- 
ment longevity of from three' to five months who have 
stayed with the project through its first relocation. 

H5.*2 Trainees uill be selected based on thair int,efest in 

year round employment, and readiness to acC:ept relocation 
*^ as required by this program to achieve its objectives. 

April evaluation— Data indicates that this objective 
has been met . 

FINDINGS: . ^ 

ninutes of meetings explaining the project in Texas have 
stressed the objective of moving the teachers to follou 
the children, gnd personnel mpeting records ihdicate 
it was. fully explained tq the teacbe.ps at the time of 
their interview that they ' would h^e hired baseid on their 
expectation to remain with the project for a p^eriotd 
of yea^rs, and to .mpve ^as required to meet the' needs of 
^children. . i " ' 

F5.3 As the project relocates to different states an.d many \ 
different schopl districts , staff will attempt to 
coordinate with host communities so that project; 
families will receive the maximum benefit of local 
programs as well as project resources. 

. April evaluation — Data indicates that this objective 
^ is being met. ' " ^ 
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FINDINGS: . 



Pro jec-^ reconrfS^contain minutes of meetings held uith 
state and lotal- a^Jiool/fje^ in Texas concerning 

the Texas /ite, asiJffll a$ \ith Head 5tart, CAP, and _f' 
~" Texas Migrant Cduricil paxtdnn^I./ It filso contains" • 
le.tters, and memos on site vipit reports indicating 
further coordinative contacts madsN, The' records also 
indicate coordinative contacts made at Washington sites." 

H5.3 Records of coordinative contact uill be -ra^de from uhich 
to plan for means. -of- implementing interstate coordination 
and x:oppera'tion on behalf of>roigrating families in the 

future. * . ^ , 

'ifj - 

April evaluation — Qata indicates that this „o_b je_ctive_ 
is being met. . , 

4 

Documentation of coordinatiya contact is being made, 
as the project moves into neu locations, as stated 
-above. 

MANAGEMENT COBPDNENT 



F6.1 The director uill develop a schedule, for accomplishment 
of all necessary operational tasks vtocarry out this 
program^-^ ^ ^ ' ' / ^ 

April evaluation — Data indicates tnat this objective 
is being met. 

FINDINGS: A project ta^sk analysis is, on file. There has 

been achieV/ement of all objective's set-out for' the ^' 
project, but the ^majority have not been in ttie time 
frame originally projected. 

F6.2 The director uill handle the,, pro ject budget in order i 
to have available all required monthly and quarterly 
reports and documentation of expenditures as required 
by the funding agency. 

April evaluation-- Data indicated that this objective 
^ has bean met. 

FINDINGS: Monthly and quarterly reports sis required have ^ 
been completed ^and ara on ^ffFa./ 

F6.3 The director uill maintain contact, in persosn dr through 
telephone, uith each, site cob.rdinatdr on a minimum o.f 
once per week throughout the program oDerating year. 

^ '\ - ^ ' " • ' — . • • • 

April -evaJ4jatio*o---^ata Xndticai^ 4;j:vi-a--afr jaotiya—haa- — ^ 
• been melt. . " . ^-i. : . • . ^ 
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FINDINGS: The projept file contains a record of site- 

visits and ph one c^l 1 s . to ^ _e ach__s i te _ c ojif irming 

^ / that T?f&E:^e has been administrative contact at least 

once a ueek* 
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ERIC 




IN SUMMARY: 



The instructional goals for children cannot be assessed until posz 
tfifcting has been done, which it has not at this time. The process 
^oals concerning ^ the instructional program to be o.ffered are all 

being met, 6ased-.on availaible records'* - 

'« *\ , '\^', t • ' 

/ ''. 

The training goals are being m^t although on ^^.dplayed schedule. 
The evidence/ from the conparison blft first year trainees with 
second year trainees indicates that the training is effective' in ' 
increasing classroom skills, and that *pa1:aprofessionals partici- 
pating for 14 months have become very close to the profile of classroom 
interaction of certified teachers.. 

The goals for parent invol'vement have all been met. 

The goals for materials development have^ either been met or are sub- 
stantially completed, with the exception cf/lhe development of the cul- 
tural heritage materials which is behind schedule. 

The goals for carrying out a relocating program delivery' system are 
being met beyond the minimum standard set, and far beyond the level 
of comparable programs in offering continuity to moving families. 

The management goals are being met, 

IN CONCLUSION: 

This pro/ect is a dif Acult one based on offering service to a moving 
target o/ef -a 6000 mile circuit, using a totally paraprofessional teaching 
staff, ddd al tempting^ to put together operating funds within the * 
<:onflicting guidelines of federal funding sources. Despite the ob- 
stacles! the project's goals ar« being achieved, and a significant 
service offered t^ migrant children and their families. 



